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OB ECTIVES

The purposes of the study were (1) to describe and sxpiain what some wban
teachers at one school belleve and know about iReracy teaching and lesaming and (2) to
relats what teachers belisve and know 10 two perspectives- Mechanism and
Contextugiism (Pepper, 1842). Seventeen teachers in one urban elementary school
participated in the study. Both quantitative and quaitative measures were used (0 create
summaries of teacher beliefs and knowledge, and fo build a composite schook-tevel
picture of literacy teaching and leaming.

THEORETICAL FRAMEWORK

Helping urtan, economically disadvantaged children become [fterate participants
in our society Is an important goal for our schools. ARthough achools alone cannot solve
the compiex social and economic problems in urban neighborhoods, their efforts can
begin to break the cycle of disadvantags. Teaching urban studens to read and wiite is
certainly a laudable and worthy goal. Promoting fiteracy reduces the risk for
disadvantaged chiidren. When students leam to read and write well, schools become
"risk breakers” not °‘risk makers” (Allen & Mason, 1989; Schorr, 1989). Even
though recently there has been improvement in urdan students' standardized test scores
(NAEP, 1986; Now York Times, May, 1991), teachers still find thelr students fall
behing grade level year after yeir. Some educators and researchers belfieve that one
solution 10 the continuing problem of urban children's underachisvement is to ~hange
curmrent classroom instruction (Deipit, 1988, Reyes, 1991).

For alt the hope that has been pinned on improving the ives of the children
through schooling, we know Iittle about what happens in urban ciassrooms. A way 10
begin to understard urban Iteracy Instruction is to listen to the teachers and to analyze
what they say. After ali, a significant responsbiity of the teacher is to understand and
shape the classroom soclal and Instructional context (Florio-Ruane, 19589). What
teachers beilave and know about the classroom context wil influence what they say &:d
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do in classrooms (Peterson & Clark, 1988; Peterson, Fennema, Camenter, & Loe! ,
1989; Andecson, Englert, Raphas! & Stevens, 1891). In tum, the classroom social and
instructional context influences children's literacy leaming. Knowladge of what
tsachers Delleve and know about urban literacy instruction can lead to improvement in
children's ieracy learning.

Being iterate means the individual s able to read and write and communicate in a
vanaty of societal contexts. Resnick (1990) defines fiteracy as a “set of cultural
practices that people sngage in around texts.” To becoms [iterate one engages in social
intecaction with athers. LReracy teaching and leaming occurs continucusly while
students are lalking, listening, and reigting as well as reading and writing.  Theretore, a
description of eracy teaching and leaming shouid not be limited to reading and writing
instruction alone. Likewise, a study of teacher bellefs and knowledge about fiteracy
teaching and leaming neads 10 tap the several dimensions of a teacher's practice.

in an atemyt (o caplure the multidimensional nature of literacy teaching and
leaming, the study investigated four broad dimensions. how the teacher organizes the
instructional content (Content), what instructional role the teacher values (Teacher
ingtructional Role), how the teacher views students' contribution to leaming (Student b
L.eamer Rale), and how the teacher integrates the classroom and the neighborhood context
{Context) (derived from what Schwab calis “the commonpiaces of schooling™ Schwab,

1962; Anderson, 1989; Hewson & Hewson. 1988). The breath of these four dimensions
heips 10 axpiicate instructional decisions made whean literacy teaching and leaming is seen
within the dynamic and multidimensional cilassroom context.

TYeaching contexts are not the same. There are considerable differences when teaching is
considered In suburban versus urban -semnm. indeed, within urban seftings many questions
remain about how lo improve literacy instruction for at risk poputations (Schorr, 1988,
Miachell, 1989; Fion, 1991). There is disagreement about the vaiue of current practices fike

pmcou.x@ﬂng (Graves, 1983, Snglen, Raphael, Anderson and Fear, 1990) in uban settings
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with &t risk populstions (Deipht, 1989; Reyes, 1991). One way 1o begin to understand the
mmmmmmmmuwmmmmmmmmm
mmmwmmmm.mmmmmmmm
mmmmmwmm.

Fumm.mmmmwmmm_mmm .
ciassified It two d¥ferent CONSITUCES. Although this appears 10 be & far 100 simple way
o characterize instructional perspectives, the constructs were conaidered to e PO o1
ammmnmmmmmmmmmmh
‘slation to instructional methods often prasented in LA development progrIvRs
teachen. WMWM.MMM;N““
\abeied, the Contextualist perspective (Pepper, 1942). Pepper (1942) described these
two perapectives as two different world views. A description of the two perspectives as
wmmwmumﬂmmmmAmumm«m
across the four gimensions of the study fs presented in Figure 2.

students become (iterate. umwnmmmmwmwwm
teaching and leaming. mmmmu.mmmcmm.m
different curricula, teacher preparation programs and staff development programs which
purpont to improve student Heracy.

In the study, the two perspectives, Mechanism and Contextuatism, were usad t0
analyze urban teaches beliets and knowledge about IReracy teaching and feaming ACrOSs
tour dimensions: (1) context, (2) teacher instructional role; (3) student leames role;
and (4) comext. The research question was:

What are urban teachers beliefs and kmdmemnmemytmwmm

in relation to two perspectives, mechanism and comextualism?

METHODS
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Subjects and sie, Seventeen fuli-time, certified teachers volunteered 1o participate in the study.
Subjects i came from one medium-sized urban elementary schooi, Washington Elementary (a )
pssudonym), in a large midwestern city. Seventy-one percent of the certified teaching staff a1 the
8chool were African-American. Seventy-seven percent of the teachers who volunteered for the
study were African-American. mmwmammmmmlnmwmm
& the school was 14.87 years (average overall teaching axperience was 18.29). Eight of the
mmmsamphhmmenmmemhooﬂmovwmym.

The school was a designated Chapier 1 school and had the highest number of free lunches in
the district (out of total 167 elementary schools). The highest number of free lunches indicated
that the achool more than ikely had the lowest sociceconomic status in the district.  Tweive out of
20 houses three biacks alther side of the schoo! were bumed-out, boarded-up hulls.  There was no
playground equipment. The students haufed the basketball backboards out at lunchtime and hooked
them up on the walis of the bulkding to play basketball. There was no ibrarian and no lorary at the
school akhough the bookmobils came by once a week. Due to the untiring efforts of the principal to
ot additional funding, there was a computer lab and a computer lab Instructor. From Chapter 1
money the principal had hired a full-time truant officer o visit homes and get the chiidren to come
t0 school. Anmmamenmmnemmumommw. Out of over 800 students,
approximately 98% were African-American. According to the principal, approximatety one-third
of the childre:t maved into or out of the school In any one year. Mean grade level scores on the
California Achievement Test in 1990 indicated that kindergarten and first grade were the only j
FrEios where the majortty of students were at or above grade fevel. Foliowing these grades there
was a gradual and continual dectine in the test scores with as tew as 17% at end of fifth grade and
20% at end of the sixth grade at or above grade level on reading comprehension on the Cailfomia
Achievement Test.
instruments. There were three phases in the study. Phase 1 consisted of Qroup administration of
wo written measures to saventeen teachers. Phase 2 consisted of a one-hour tndivbua'. interviews
O NE e v, Phirse 3 consisted of observation and in-depth interviews of two focus
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teachers who, based on quantitative data, rapresented the Mechanistic or the Contextualist
peraspective, respectively. The results of the Phase 3 interviews of the facus teachers wiil not be
reported in this paper. '
lostngments- Phase 1- Group mesaures.

in Phase 1, seventeen teachers compieted two wriiten instruments: (1) A modified vergion of
the Theorstical Orientation toward Reading, designed by Deford (1968), herein referved to as M-
TORP, and (2) the Teacher Controi-Student Autonomy Scale ( Daci, Schwastz, Sheinman, & Ryan,
1981), referred to as the Student Autonomy Scale. The first Likert-type instrument, the M-TORP,
was designed to measurs teacher's theorstical orentation toward reacting in two categories:
reductionistic and holistic (1.e., with exper advice, the phonics and wond strategy Rems of the TORP
wers grouped Into & “reductionistic” category and the whole language Rems of the TORP and new
social constructivist lems were grouped Into an “holistic® category). The 32-item M-TORP
measured the tsachers’' theoretical orentation towand one dimension of Rteracy instruction-
content, |.e., teaching goals and instructiona! methods. The items of the M-TORP were recoded so
that a high score reprasented a raductionistic perspective. ANl the tems wers coded according to
their relationship to the reductionist orientation. A score of 5§ meant that the respondent’s answer
was consonant with a reductionistic perspective on teaching reading. A score of 1 meant that the
respondent’s answer was nal consonant with the reductionistic perspective and, therefore, assumed
to be more consonant with the holistic perspective. Teachers werg then ranked according to thew

scors on the reductionistic acale. The higher the score on the acale indicated a stronger prefarance
towanrd reguctionistic reading goals and methods associated with ‘dechanism; conversely, the lower

the acore on the reductionistic scale indicated a stronger preference toward holistic reading goals and
methods associaied with Contextualism.

The second inst:ument, the Student Autonomy Scale, placed teacher responses along a
continuum with a single Scors made by subtracting teacher control scores from student autonomy
scores (Deci, et al. 1881). This instrument was designed to maasure teacher's preference for
asserting aduk control versus supporting chikt mamy7mm to Deci st aJ. (1981) closely
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related to this scale was isachers’' use Of extringic rewards and of controlling-type communication
_versus teachers’ use of intrinsic mativation and informing-type communication. In the study, the
Mmmmtmwmmmmrmmmm
dimensions of classroom practice: teacher instructional role and studer.! leamer role. Mechanism
NMNMWMMQWMlaacheraﬂdmenudmﬂay“'lkmq. Mechanism focuses
more on the teacher as the sole abitrator and planner of classroom activi' ies, and the single
evaluator and m of student success.  Students were expected to ccaform to teacher
Wmmetmneededmsxmcmummdmmﬁm. Teachers who
scored low on the Student Autonomy Scale were considered to be more cong-uent with Mechanism.
Contextualism focuses more on the transactions between studant and teacher about classroom
activities. The teacher is more of a guide, a fachitator and a supporier of student laaming. An
expiict goal of the teacher would be increasing student independence and self-retiance by the end of
the year. Contextualism focuses more on the deveiopment of student voice and importance of student
meaning-making in classroom dialogue. Because Contextualism assumes that teachers need to heip
students become more self-reliant and independent ands determine many of their own leaming
outcomes (Palincsar & Brown, 1989), teachers who scored high on the Studenm Autonomy Scale
were consioered more congruent with Contextualism.
lnstrumeni- Phase 2- indiyidual interyiews,

in Pnase 2. thineen of the seventeen teachers volunteered 1o be interviewed regarding their
instruction of reading and wriing  The structured interview had thres sections: (1) teacher
beliefs/knowteoge about the four dimensions of classroom practice (coment, teacher role, student
role, social context) as they apply to the teaching of reading and writing. (2) teacher responses to
value-laden beliefs regasuing mstruction in the urban context with African-Amaerican economically
disadvantaged children, (3) teacher responses 1o two written dialogues of classroom reading lessons
which demonstrated teaching using a direct instruction model versus teaching the same content using

3 more dialogic model of interaciion. The dialogues in section 3 of the interview were assumed 10

represent an aspect of the two perspectives, Mecnamsnsana Contextualism, respectively.
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mMMMMMMMWWMWMMGM:
mmamwmmmmmmmmhumd
SOUTCes WaS MOore congruent with quailtative analysis. The quantitative sources used in Phase 1
mmmamamnmmtmmmmmm:mmmmﬂmﬂmm
student leamer role. mqumnmmmadunammwmmmmmdmmmm
mmmm:mm.mmmmm.mqumuRmmmmmzmmm
relovant (0 ait four dimensions. mmammmmmm
:mmwmmmmammquummmmmmwm
pUrposes. nmmmmmmmmmmmmmmmmamm.
The broad Mnmon of iteracy leaming Impiied that IReracy teaching and leaming is not timited
tommhappommdmhgmnmﬂmumm mmmmmmm
students’ lgammo the_cutmral practices associated with iteracy. Caikazentmihalyt (1990)
described the foundation of Iteracy thus: 'ﬂmmﬂnmhﬂmdamm
.quzmm«mm-ummmmmummm«ndmmr Sudents
leam a set of cultural practices through @ shared symbol system. When students become tecate,
mmmmmmmmmmuaymmmmmwnmmmmw
m.mmmbmmmwmw. 'Socmmmm.nmm.mmmh
defined, instructed and evaluated® (Englert & Palincsar, 1992). Given our broad definition, we
mmm:mmmmmmmmmmmmmmwmam
of contexts. Temmwmmwmmntmmnmwmha
vasiety of contexts across the school day. Therefore, using multiple Instruments with muliple
dimensions tapped several texis and contexts of iteracy instruction.

Second, (he muitiple methods with muitiple dimensions atlowed the creation of richer
descriptions of the teachecr's practics. For example, analysis of the gualitative instrument, the
structured interview, revealed that Teacher L, a primary grade teacher, seemed to be more
oriented toward Mechanistic perspective in her teaching of reading and writing.

9
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We donl tsach reading skills per se, but we teach readiness skills (at her level). We get
the kids in tune with aiphabet recognition... Putting the letters together is part of the
reading and phonics. SOmeyknowthatmeyhavetopm:ladmmm(tooetmnm
order t0 put together a word (Teacher L)
TMM-TORPmmwmemumonmmaﬂmmmmbynurmmmptacoontm
reductionistic scale (Table 1). Herposﬂimasseca\dmmmowmmescmmAmommy
Scale seemed to Indicate her preference for teacher control over student autonomy as weil (Table
2). inerviewing teachers about the multipte Iiteracy dimensions captured teacher beliefs and
hmmdoomm«acymtmﬂonandqaveussmotﬁwmmwhyteacnmwwma
they did. Muitipie methods of investigating the mumplommydhnmﬂmhadamef chance of
rooting out the several reasons that a teacher may have for his/her current practice of kteracy
inatruction.
Proceduras. wmmmoﬂmepﬂncipalandwce—pm\clpalmeschool.memmp
mmm1mmmamaumﬂm. All interviews were conducted at
the aschool. mmmdoﬂmpmvﬂcdammnqsmmmcomﬁndmmmdmo
interview could lake place. mmmermm«mmnmmmgmemm. The
mwmmmmhoduosaaysamkovefmelaaslxmaschodmmm.lum.
The ressarcher was lamifiar with the staff and the administration because over the last three years
mmhadboonmmmmmeschoolasastaﬂdwdmmmmfmmm. However,

during the school year prior 1o the commencement of the study, the researcher visited the school

only once.

Data Analysis, To summarize the Phase 1 data, the M-TORP (Tabie 1) and the Student Autonomy
Scale (Table 2). amanoneachscalewascalculatedfaeacmeadmandmeteacherscomsm
ranked. Then, the teacher's scores on the two scales were comelated to determine the statistica!
significance of the refationship between the two measures.

The individual Interviews of the thirteen teachers, the Phase 2 data, were transcribed and

read four times in their original form o develop a case summary for each teacher. in this initial

10
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sot of readings, the interview was read one time for each of the four dimensions 0 cagture teacher
beliefs and imowledge about that dimension acroas the whole interview. The fouwr dimensions of
iteracy tcaching and lsaming weré: (1) content; (2) teacher instructional role; (3) student

'lomm;and(qcomm. According to the definition and aspects of sach Dimension (Table 4),

the relevant qQuotations from the interview were chunked undes one or mare of the appropriate
dimengions. Then an interview summary was written for each teacher. (n this summary, Certain
themes tnat seemed consistent for that teacher were emphasized, but the data remained seperated
by dimension. The original quotations from the intarview were used as evidence for the themes in
the summaries. Two outside readers aiso read 3 and 2 interviews, respectively. They followed the
guidelines created for separation and classification of the interview into the dimenaions and
classified the Intarview statements into the four dimensions. There was general agreement
between the outside readers and the researcher that the dimensions wers Clesr and wortable.
Algo, there was genenai agreement about the quotations that were selected to be included in the
summary description of each teacher.

Following the compilation of the daia from the interviews into thiteen case summaries, the
researcher then read ail of the case summaries of the interviews across sach dimension. The
mmdphmﬁnommmacmwmdmmmwm
Kteracy teaching and leaming at one uban school, Washington Elementary.  The school case
inciuded both the majorky and minority themes that existed across aif thirtsen cases under eech
dimension. After witing this case description of the school acroes the four dimensions, the
researcher compared that schook-level description (0 the two perspectives on teaching and
leaming, Mechanistic and Contextualist. looking for consistencies and contrasts between the
teachers’ practice and the perspectives. The resuits of that final schoolJevel analysis are
presentaed here.

RESILTS

The four dimensions of literacy teaching and leaming served the purpose of heiping the

ressarcher analyze the results. However, in creating the case description of the school and

11
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mmemm.mefwrdimthmmmcdlamadkadmmUmdmﬂm‘
ballefs and knowiledge about fiteracy instruction. There wers four conclusions made based on the

iIMmerviews and the Phase | data. These were:

in each of the four sections below, the central conclusion IS restated. Then, thore are &

senas of labeled sections which present the data which supports that concluston.

jeaming whxh emphasized the need 1o leam simpile
processes. These beliefs are more consonant with a Mechanistic perspeclive Loward Ieracy
Mos! teachers at Washingion Elementary School had 2 Mechanistic onentation toward

Wteracy 1saching and learning.  This onentation basically held true tcl 2‘"@ all aspects of each

......



4/23/92 AERA 1992 I

P

of the four dimensions. Table 4 presents 3 summary of teachers’ beliets and knowledge about
Rteracy in relation to Mechanistic and Contextualist perspectives. It should be noted here that not
ail teachers at the achool subscride to one perspectivo totally. What is presented hem Is &
description of both the majority and the minority viewpoints regarding iteracy instruction at one
urban school.

What follows is a deacription of how this mechanistic conception Is piayad ot in stated
taacher beliofs and knowledge about ciassroom literacy teaching and leaming. One of the tenets of
Mechaniam as K is applied to psychology is that “compiex menta! states are regarded as analyzabie
without residue into mental elements of a relatively amall number of kinds® (p. 218, Pepper,
1942).  Gavelek and Palincsar (1988) describe Pepper's mechanistic workiview where the
mdwhudh‘mmloammmmmﬂhmybommtom;cmemoteonmnm.'
in classrooms this could be transiated imo complex leaming is best developed only after the
student has gained at least a fundamental understanding of simpler leaming processes. To aimoet
all of the teachers at Washington Elementary, the simpier leaming that is fundamental and
essential t0 reading is an understanding of phonics, an abifity to decode, and the lsaming
vocabulary. The simpler leaming that is fundamental to writing is an abliity to speil, capitaiire
and punctuate and, to some, the abillty to write a compiete sentence.

There are several examples from the imerviews which describe the emphasis on simpier
lsaming processes that are considered to be foundational to iteracy leaming. All of the impiled
practices behind these beliefs and knowiadge influence student perceptions of what R takes to
become literate and whait it means to be ilterate in the larger society. The interview results have

been clustered under several topic sentences which are labeled with letters.

Most deacribe leaming to read as a linear, sequential process where the student needs
accumulate fundamental understandings such as phonics and vocabulary knowledge betore they can

13 BESTCOPY AVAILABLE
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| break my teaching ud Into pieces. in (my grade level) in September | teach phonics. |
bulld the fundamentals. In sprng | put the skills together and teach comprehension (Q).
| feul there has t0 be some system. (The basal series) is used throughout the achool. it
gives them the phonics they need all year. Phonics and vocabulary development are very,
very important. We have It in the workbook. We have i in the drdli, in the seat work and
the vocabuiasy test and that is very good for them and for me. (M)
I think phonics is the first step 1o reading. They need to know how to decode. They need to
kncw how (0 sound out words, put the sounds together. (N)

Phonics is often leamed in isolation from texts and reading.
Well you have to lsarn your consonant sounds, your vowel sounds.... 10 retain information
and not lose it once you fook ai it. Some chiidren do that (lose the Information), that is why
you have to keep gaoing over and over and over. Consonant sounds and vowels really

helps.(K)

{aachers. AN teachers (except the preschool teacher) use the basal for reading instruction. They
have a positive response to the basal reader, worksheets and skilisheets. They generally agree that
N “works fine*(J), or “engages ail the skills.(A)" One teacher likes it because it inegrates well
with other subjects, "It goss along with the other language ans subjects taught. (C)”  Most
teachers follow the district curriculum in teaching from the basal. One teacher, however, “I have
found myseif jumping ali over the books, the core of the text to get stories that might it in that |
have overheard on the playground or something that just kinda correiates with what is going on in

their world.”

they need 1o Do ready, "First you have 10 know how o hold the pencil. That is impornant because

some of us grab the pencil... the litle muscles m&he fingers haven developed enough on how to
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hoid it comectly 80, you start iftle and we work our way up. (L)° Two lower level elementary
teachers expraraead the idea that lsaming to write is only possibie after one leams how to read.
“Writing |8 r.parate from reacing and & comes naturaily. Afler you leam 10 read, writing comes

naturaily. (M)*

For

mast of the teachers good writing is mastering the technical skills of capitaiization, punctuation
and spaliing. 1 want tham to be able t0 recognize capital ietter words and he abie to know ¥ &
period or a question mark is in a sentence. By the time June get~ here, | arif, dritl, dril! on them
and K doesnt register and stick with them. (K). “The dificut thing about teaching writing is that
overyms wants you 10 spell everything out. | come away feeling ikke | am in a miliion pieces. (F)"
“They need sentance writing (0 siari with..., then, @O to paragraph writing but they have to be able
to witte a complete sentence first. (N) 1 don't go through that extensive Witing process with

them because | dont want them (o get discowraged. (E)

leaming to raad and wiits. Two teachers on the staff seem to be more Contextualist in their
averal! approach to reading and writing instruction.  One teacher expiicitty strted her bellef that
reading and wiiting are connected, *f cant separate reading and writing. it is just part of the
process...| think basically | incorporate that writing in what they are doing with that reading.
(M)" The ather teacher sald i1 relation to writing goais, ! would have to say, creativity and
pupose again. We have a general purpose in mind and knowing who your audience would be (ic
important).(B)"

*In the first of the year when | come in, | set down the ground rules....You aimost have to be cruel
to get them to understand that you are in charge. (C)* There was no mention of reguiar classroom
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jobe or students having a role In creating classroom rules. This orientation toward classroom
control by the teacher seems 10 be more consonant with the Mechanistic pers, ctive.
mmmmmmnmmemcww.sm
(8) cocasionally aliows the students o handie ciassroom discipline in a game they caft "Court®,
She notes that the discipiine that they give out is usually "more severe” than her own.
R Awdl-ﬂwedcw
ocould be Mechanistic or Contextualist depending on how the pians are conceived and implemented.
AM«Mlmmwmcmmmm:nMMamweaﬁd organization in thedr
ives. Several teachers mentioned the need for "organization (A)", “management (M)®, “structure

(L. J)* and “planning (B)® in the classroom.

it is really hnpoﬂa:},.ﬁ‘}m children 10 learn to read bacause of the testing that we have

hare. Whmnnyammmmad.meymabiotoreadmtmboomg.nmymabhto
read directions and follow them. | would iove 10 886 them finish the (primary) grade level
book, and be ready for the second grade level....It is the way of school systems, of svaluating.
But, you have to be evaluated throughout life in order 10 see if you are accompiishing
anything. (K}
| would like my children to comprehend at grade leve! (Q)
...getting these children at grade level, heiping them 10 function well in the next grade like |
do every year. That is one of my major goais, help them 1o function properly and stand on
their own two feet for next year. (D)
Yo several teachers it was imponant for the children to leam something in order 10 “give 1t back to
you.(D. E)* The concern for external standards and the interest in heiping children leam codified

knowiedge rather than problem solving and creating some knowledge of their own is more

consonant with the Mechanistic parspective than lIeBComaxmaﬂst perspective.
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“These chiidren have the greatest needs
of any of the chikdren | have worked with...| guess when you think of aGuCation or
mmtmmzmmammmmmm.namm.m
mmnaumnymmmmeyhavem. Physically, sociaily, medically, which
need to be dealt with.”
&mwynmdom:Rmntm....l'dsaymmm”mm.m
mmmmmm.mm.mmmmmmm
mwo...mvmm..mum.mmm Rk has reached the
MMMIMWMmmdeM
hmm‘...mauamoemm,lmfyhmmemlpayahrhlmandhoh
moving to the suburbe this summer. S0, k gradually came. S0 R graduslly
bocmymcwtdmummﬂmchcmm.wamahmdem
haanmecwﬂmnmmmoodem
here-meb:;medmnbuﬂdmgs.thevacammamvnvacammmwm
crime here. ngammarnmmmvmummumtmwmhm
moming about the crime the mgmbefmo....&nmlmuﬁm is. ¥ a chilg
comuomomymommtmm'mmmmIMmmmum
MMMem.nmmmWrmln,;t’mma\ommm
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A

mwmmmmmnOuu.lmmnuMalltbmm
H. (H)

Rackaround inowtedos about the wodd. 'Ymcmnqmmwmmmmoykmmmg.

....Ammayoummnumnmmm.meydomm. They havent been exposed 1o
l....Thoymnmmdmm,lmnnwusm.'ﬁnmnvm'. You know, as far s
vocabulary deveiopment Or concepts of different things that we presume that averyone knows. (A)"
thofmﬂ*mmacnmimwamaaummtheybdmmmmmvamecmldmnhavo
Never been out of the neighborhood. Schodﬂebtnmmmmopmnmuymvhammwm
of the neighborhood. 'Moacﬂtfdrmmemnmelrexp«bmowmmmmwumdmi
Mvsmocxm.youcm'thavetmma@naﬂm. SOyounavetocrememehnagmonath
moma:mmmmernmoszordomemmg‘(C) Famtamha,atemhmnoedam
mwmmwmtwmacadmnbmmmmmmmbxmum
mmm.umybcmg. Ymmmopfolewondhavommakoupmm«domem
that you can. (E)°
mam;mmlmmmmmmmmsmbxmmmmmtmm
bring to school tasks. Amwmmtexmnuewmmnmumfmmtm

assigned an utobiography 1o her students.
.Chapter One would be from my birth to three years old and "Mrs. (Teacher A), | dont

know what to write'. lsam.'Ymmwyoumnavemaskmmm.Stwsmqnmm

So literaity, see some of them, not ail, have written some darling things so far, but there
are some children. you know, their life, like | sqid, is a vacuum....| would like them to have
a picture page, ya know, labeled, this is so and so at Iwo years old, (I hear), ‘nobody keeps
picture of me.' There are prabably 14 or 15 (of my 30 students) that Just have written
Just one loose leaf page so far.* "Weil, because | havent even stasted telling them how their
life is so different from anyone eise's especially with them as the main character. And, um,

18
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on their birthday, was thers a bilzzard? Was grandma with you7and, you know, that type
of thing, and what did you do what was your favorie toy? (They say) ‘I didnt have any
toys." But 80 | know that they have gone home and they have led me to fee! that they have
mm,:mmmmm.mmmmmmmmmm
ke in that first or second year of your life. Cail her family and ask her. ‘She doesnY
know.' (A)
MmMWMMdWNwmmwmm
development.
lcaMpmnwﬁnwmwhy.mmdeddaMnammmmdumm
mmmmqunmmm.MMMammmemm.
They have words to describe things. They have names of things. Many of these children
come and they don have common names. they don know the names of animals. They dont
| know the names of common abjects.... Communication is through geetures and pointing. |
mean, | have lots of children that come in, ihey are nonverbal in here. | am not saying that
they are nonverbal children. But it makes you wonder how much language, how much
vocabulary they actually have. identify simple objects, or follow simple directions. R is
real common. (M)
And the chitdren that end up in my room have very poqr motor skifls. The first area | ask
is their name. They get points far getting the first and or last name, their age. thelr
address and their birthday. Many children know their first name and that is R. (M)
There is no one there. I'm Hieraily saying it that there are chiliren | would imagine that
bom In some of these crack houses and the mother gave birth, stepped over them and kept

on going. They have to go for themseives. The only i wnguage they hear, is that which is going
in and out of the door. S0 when they come to school they are really unprepared (B).

clasamom. Their students do not experience much =uccess in their fives outside of school.  Saven

13
RIC teachors (A.B.E.F, G.H.M) stated that the problems that they see in this neighborhood are basad on
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sconomics. “The differences | see with these chitdren are mainly in terms of economics.... | have
worked at other schools. | see the differences as working with some really poor, poor chiidren
with, um; they are &t a real economic disauvantage. (M)" it afl bolls down to a matter of
aconOmics. | think you see peopie in (an afffuent suburd) who have washing machines. People
here go not have washing machines. Children come 10 school with dirty clothes. (3)" “What they
nead is jobs. What they nead is a chance for a iittle higher aducation, trades or whatever. To deny
them the best possible education that you can give them or that they can et (is wrong). Teach
them. | mean it is a mafter of aconomics. We (our city) don't have businasses to speak of, we don't.
Wea are not where the money is.... (F)° |

They (the children) dont have any need for education because most dont even feel that they

will Hive 10 enjoy i. They see their parents dying, they are just wandering aimiessly

themselves, aimiessily on the streat, what is education going to do for them, what could you

possibly do?(B)

Over 80% of the students at Washington

Elementary are African-Amsrncan. Ten of tha teachers who volunieered 1o be interviewed for the
study are Afican-Amencan. Five teachers from the whole group mtei:vte\vea stated that the
children know or shouk! know two languages- a “Black dialect (D, B, M, E, F)* and "general
Amencan language”. For others, the students may bring a language 10 school! but it is really
“slanguage (N. K)". For two teachers (one white and one African-American) “rap” is nothing at
all, "k is something they made up." All teachers believe that the students nesd 10 “improve”,
“comrect”. and change ther language. They need (0 team “proper English (AN, J)*, "general
American language (G.M)", in order 10 get along in the "real world (C,D.E. H, L).  The desire for
those African-American teachers is 10 prepare the chikiren 1o make it in the real worid. As one
teacher stated: "l think R is a real tough decision (1o ignore the Black dialect) but you dont go

20
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Mmm).mmmmumbmummwwwymmmm
that. (F) :

Contextuatism emphasized the rols of the social interaction as influencing, contributing and even,
detanmining the quality and compiexity of one's thinking. (n general, & was not in the teaching of
reading and writing, however, where the teachers’ seemed 10 recognize the importance of social

interactions in the development of thinking. It was In the area of social cognition and Interaction

* where the teachers responded to the children's context and used the classroom context fo teach

students. What they taught was “etiquette (D), values and survival skiils. The teachers did what
the;: could to heip students cope with the tide of poverty, drugs and even, death that is parn of the
ives of their children. Both the Mechanistic and Contextuaiist perspectives on classroom teaching
mhmmmmmmmnemuammmommmw
iteracy teaching and leaming.  When teachers taiked the personal qualities that were tmportant

MalmmnWmmmEhmm.cmmmmm“mmm

Ten out of 13 used the word, "care”, In their

description of a good teacher. The greatest mistaks a teacher coukd make at ine school was Yo not
care. (F)* Nine out of 13 teachers used the word “care” in their description of a good teacher.
TwoteachommemmmthespecmcomerroieanmatuchuMhanmpaﬂom\mﬂea
teacher at Washington Elementary: |
You should have an understanding of these kiis. You shouid befieve in them. and then they
might need a Itle mare love. You have 1o be mother, father, nurse, doctor. You have 10 be
everything because they might not be getting that (C)
First of ail tha teacher must make his/her number ane concem the children. Forget the
fost....make sure she keeps her mind on being about the business of being for the 21
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children....You might be a doctor, a social worker, a counseior, a policeman.... t means

really caring for the chiidren. You have o be there for the children ( G).

Iyes, Three out of thiteen teachers mentioned the need to be TMexibie.”
mmmamaﬂmymmedmmnmmmmwmmconHmywmm
classroom together. There has 1o be trust. There has to be regard for each other, just iike
nmmo-Wanm.wmmmmemmm:mmmsmmmm.
‘my gash, how beautiful you fook today.’ They appreciate being appreciated. (A)
vmmm(mmm)mmkmammmmmu. | say now | really
Kknow the difference between parenting and babysiting and it makes a big differenca.
Parenting is quie invoived and takes a lot ot work. And you find yourself as a teaches too i
you want to develop more of your trust with the kids. You have to do a lot of parenting (a8 a
teacher) the same things that, um, you know are safe. For the chiidren who come
umputdtorbchool.noprop«pmcedurea.mmpoctforaumm. Many of these
children lack that, you have to teach the values....(B)

Children need 10 know precisely what is expected and they can do, what they can do. And It
yoummdmtstmaboutmat.theretsamm.lmmmatakesﬂacabmenm

and the teacher.(M)

Seven teachers mentioned the need and

desire that the chiidren have for conversation because “| have been assuming again that quite often
the circumstance that they go homa 1o, that is, there is not a lot of oral discussion going on. That
momﬂMmtoldmbequietorgostayoutsbdeorgowtstde... There Is n0 one t0 communicate
with them. (B)° _
| think that is one of the absences in their lives (conversations). | don think anyone
talks with them. They scream at them, maybe, and probably curse at them, whatever, give
orders, 10 st down, whateVilgBcause they love 10 visit.  They just love it and i af
comeas out when they talk. You can tajk about balioons and they get all wound up (A).

22
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Thcﬂzedem&uhyhmMMMMn«Mﬂlmdmm
with people. Emnmmwum.mmmmmm.
lmmmmmmmmmmmm.mm

development range is extremealy fow. (M)

mmwm“mmmmm.nmmmmmm.mmou
aong with one another, how to not steal, The basic reason for this is, a8 one teacher lated

Mdmmmwmmmsmummmnm...mycmmmm
mmmmmmmnmmnmmm.mmuMowkm
are killing each other. nummmmm.mmnnmmmponm.mm

feam how 0 get along without resorting to violence. ()]
mmmmmmmmmmmnnuvumbmmmmm

Yes, | tak to them about drugs. ltaﬂtmmmwtmmmmhm
m«mmmnmmmmmmmmhmmhm. So | talk to them. |
umm.'vmm.ymmxmmmw«mmm.'m.m.'vm

getting a baby is not making you a man. A man can take care of a baby.’ (C)
semmwmma;mmmmmmmmmmmnm
issues and help the children problem-solve. One teacher has a ‘success board” out in the halway
mmmmnmmmm.semmm.aqmmmm- Ancther
uses models of African-American athietes to inspire persistence (E).

23
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Discussion

The thiteen teachers at one urban schoo! shared their beliefs and knowiedge about iteracy
teaching and leaming. Their beliets and knowiedge about teaching and lsaming to read and write in
this setting seem t0 be mediated by the context, the powerful context of a poverty-siricksn wban
neighborhood.  The context seems to have an overwheiming influence on what the teachers do in the
classroom. Day after day, year after year, the téachers have seen the neighborhood deteriorate.
They have seen the Increase in free lunches to where this school has the dublous honor of having
more free lunches than any other school in the district. Free funches transiates as poveny,

weltare dependency and in this case, i seems, drug-related activities.
The study ts about how teachars think about teaching chiidren to read and write, to become

itecate participants in our society. Over the four dimensions, most of the teachers at the school

seom to embrace a more Mechanistic perspective on teaching and leaming. They have good reasons
for teaching that way. The students coms to tham knowing very littie. Where does one begin? Does
one begin simply and directly, hoping lo give students success experiences by ieaming something
simple they can hang on 107 That seems like a reasonable response.

The teachers emtirace several aspects of both the Contextualist and Mechanist perspective.
The recognition of the need for students to converse and “visit™ Is more consonant with the
Contextualist perspective Caring for students seems to be a dominant focus for the teachers. Both
the contextualist and the machanistic perspactives could Include canng for students. Yet, for most
teachers neither of these valuable aspects of a classroom are linked to academic processes. /i is
important for teachers 10 tee! and 10 be involved with their students’ lives. We, as tsacher
educators and staff developers, have (o gel more clever about how to link caring and conversation to
ACAJOMIC QaINS .

The mos! important thing urban schools can do for children is to heip them become literate
parcipants in the society. Changing curent classroom literacy Instruction seems (0 be one way

to begin to break the cycle of disadvaniage. Based on a combined analysis of the four dimensions of

24
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claasroom practios and the two theoretical perspectives on leaming, the study described teacher
beliefs and knowiedge about Meracy instruction. This study sought (o ground teacher beliefs and
knowledge In the context. In addition, the study aitempled 10 grappie with & broader definkion of
Hiteracy beyond the teaching of reading and writing aione including the cisssroom social context in
which literacy is lsamed. The study included teacher response to the context in which they find
themseives. The study seems to show that tsacher beliefs and knowledge are hammered Out in &
particular context In which the teachers find themselives. To ignore the context in which teacher
beliefs and knowledge about literary are built Is to ignore the societal dimension in which thase
teachers must work. To understand what tsachers believe and know about teaching requires
aftention to some of the broader influences on instruction that come from beyond the classroom.

To be sure, teacher beflefs and knowiedge are complex. Yet, the majorty of the teachers in
the study support @ mors Mechanistic perspective in teaching and leaming. They have good reasons
for doing 30. They are taced with students who have a $8t of averwheiming needs. Outside eficrs 0
improve schools are often based on either 3 Mechanistic or a Contaxtualistic perspective. in order
to mssist teachers in improving their practice, R is Imponant for staff deveiopers, educators and
researchers to know the teachers they are instructing. The study gives insight into taachers’
rationales for Keracy Instruction In one urban school, Without such knowledge, outside efforts in
schools are doomed to fallure because we do not know whers teachers are starting from when we
soek 10 help them improve their practics. Hopefully, the study will aiso contribute to
unterstanding staft developers and teacher eduCRtOns pOsess.
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Figure 1

MECHAMISTIC PERSPECTIVE on teaching and leaming is a way of looking at teaching and
fsaming that emphasizes compiex lsaming [rocesses are best undersiood and deveioped after one has
gained &t - « a fundamental understanding of simpiler lsarning processes. Sy defining and analyzing
these simp. .. processes, moare compiex behavior can be expiained. We can understand phenomena by
describing their parts and discovering lawhul relationships between them (Pepper, 1942, 1967). .
Precepts in this perspective can de related (0 empincal/contextualism (Gersten, Camine &
Woodward, 1987), mechanism (Pepper, 1942, Heshusius, 1981, 1982), interaction (Dewey &
Bentiay, 1049; Altman & Rogoft, 1987) and reductioniam (Heshusius, 1991, 1882; Poplin,
1888). One characteristic of this perspective is to develop and rely upon an external set of
standaras 10 gauge progress (Meshusius, 1991). Emors are a crucial source of information as the
tsacher modifies instruction o helip students learn the content the teacher axpects the students to
leam (Gerston, 1992). According to Gerston (1992), the two pillars of direct instruction are
‘empathy f0r student succeas and understanding of the need for clarity”. Timely and cormect feedback
s an essential component in student ieaming.  From the Mechanism perspective, leaming can be
defined as. * a relatively permanant chgnge in behavior.” : -
in ctasgrooms, Mechanism perspectives on tsaching and learming emphasize the study of
discrets, observabie and measurabie outcomaes as svidence of leaming literacy. Classroom practices
often associated with an underlying Mechanism perspective wouid be drifl and practice, classroom
recitation, direct instruction and Distar.

CONTEXTUALISM PERSPECTIVE: on teaching and leaming is a way of looking at teaching and
leaming that emphasizes the role of the social in the deveiopment of thinking. Social constructiviam
is most closely assaciated with the work of Soviet psychologist, Lev Vygotsky (1934/19886).
Precepts in this perspective can be related to constructiviam (Plaget, 1985, 1970), contextualism
(Fepper, 1949), transaction (Dewey & Bentiey, 1949; Altman & Rogoft, 1987) and
holistic/constructivism (Meshusius, 1982, 1986. Poplin, 1888). Foundational (0 this perspective
is thal compiex leaming procssses are best understood in the context in which they are leamed.
Social constructivism is an example of a cognitive lsaming theory. Cognitive theories, in general,
emphasize compiex intsliectual processes such as thinking, language, and probism solving as major
aspects of the leaming process. Cognitive theorists amphasize how one organizes sxperience in a
situation and the wilys in which one leamns aftemalive or mare appropriate kinds of organizing
experionces (Snelocker, 1988). What distinguishes contextualism from other cognitive theories
and from the Mechaniam conceptions of ieaming and teaching is the inciusion and emphasis on the
social aspect of leaming. In fact, based on the work of Vygotsky (1934/1978), Engien and
Palincsar(1991) emphasize that "society provides a critical influence on behavior and thought that
guides pasticipants as they engage In lteracy interactions” . “Literacy Is socialty constructed by
tsachers and students as they angage in holistic and authentic activities and participate in mutually-
constituted discourse (p.1).° From the Contexiualism perspective, leaming can be defined as: the
construction of new knowledge through the process of transformation and seil-regutation” which
happens in a dynamic and holistic psychological system and is subject to the influences of person and
the environment. (Poplin, 1988; Aitman & Rogoff. 1987)

In classrooms, the Comtextualism perspective on teaching and leaming focuses on the contaxt
in which iReracy is iearned. For exampie, classroom practices often associated with an undertying
Comtextuaiism perspective would be reciprocal teaching, process writing (author's chair, peer
editing), language experience slories and collaborative probiem soiving.
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Figure 2
W

GOAL: mmmwmmammamammmm
instruction?

uemo:m:m.mmmmmmmmm
use in teaching reading and writing in the classroom?

MECHANISTIC PERSPECTIVE CONTEXTUALISTIC PERSPECTIVE

Goals:

-The learning of simplier processes in reading The learing of complex thinking processss in the
and writing as buillding blocks for more complex context of authentic, whole (aeke

reading end writing (ater.

-Units of language: Letters, letter/sound
relationships, words separate from stories,
text

-Testa on discrete subskills
Emphsasis on phonis and vocabulary
development isolated from appiication
.important 10 recognize words accurately
Reading Processes 810 separate from writing
-important 10 spel, punctuate, capitalize
words, and know fopic sentences in order to
write

-To comprehend students must know all words

from comprehendlyg texts

-important to understand whatl you are reading
-mmwmm.mmhmm
tasks
Mmmmmmtmmd
wmmmmmm
writing

-To comprehend, background kmowiedge activated,
use of context clues, focus on purpose and making

In_g getection

| Method:

.8assl- based and limited instruction. Bassl- used dut enriched with trede books
-Drill and practice on discre isoiated skiils mmmmmm
reiated 10 reading comprahension writing al day fong.

-Oirect instruction used: “academic focus, -Activaton of background inowiedge relevant o
precioe sequencing of content, high pupl comprehension

engagement, carehd teacher monitoring, -Uge of process writing activities (author's ohalr,
specific comective feedback® (Duffy & peer tutoring, publisthing)

Roehier, 1982, p. 38) Orai reading, silent reading, ©0.

| -Writng sentences from spelling words.

27
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B O RS O ¢ & Ot S0P 80O 000 S0 a0 OO0 A A0S 0SS 0L eRRNRes RO R te 0 a0 seoe

PERSONAL mmmammmv

INTERACTIONS: What kind of interactions should a good teacher have with students over
content &8 well a8 other aspects of students’ lives?

RESPONSES TO DISTRICT CURRICULAR EXPECTATIONS: How should teachers respond t0
district cumricular expectations?

MECHANISTIC PERSPECTIVE

| CONTEXTUALISTIC PERSPECTIVE

[Personar:

i students 10 contribute... mote numomnm than
i sauthoritarian

i -High expectations, derived with student

§ -Recognizes the role of affect in leaming:

i need for trust, salf-concept, interost

for student to shape social or academic context
of classrcom... more authoritarian than

auth ritative

‘Yot expeciations

“ve gnizes the role of affect in leaming:
reed for trust, self-concept, interest

|interactions: {interactions:

-Teacher initiates some interactions. Students
aiso have control over some interactions ke
§ “Authors’ Chair®

-Teacher inisates. sustaing and defines type,
duration and scope of classroom interactions
-Teacher responds to student misconceptions,
guesses or mistekes in reiation (o hisher
ingtructiona! goals. (Gerston, 1982)
-Teacher needs 10 provide clarity of instruction
(Gerston, 1992)

-interactions need to be controlied in order to
AU SWUCeN' ZCCeaSs

Best lsaming =& active but students sct on
teacher duhned activities and content

| understandings about meaning, forms and uses of
i iteracy ” (Rogoff In Englert 8 Palincsar, 1992)
{ -Teacher fosiers opportunities for students to

i -Desi learning Is active: students gnd teachers ore
il involved in the processes

Curriculsr Expectstions: Curricuiar Expectations:
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mummmmuy -Progress is measured interns! (teacher
¢mmwmw mmwmm-na
controlled sst of standards standards .

(Heshusiue, 1991).

cy
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learnet?
Wwhas personsi qualities hinder iearning?

COGNITIVE: mwammmmmmanm

literacy? '
mw«wwmummmwmv

INTERACTIVE: What

What s the role of
adl. L. B

MECHAMIST!

Lo %

ECTIVE

AN

Personal:

I Personal;

-Listen. absord information

.Motlvated Dy rewsrds- extrinsic factors
Respond 1o teaching

-Feels necessary 10 conform to classroom snd
school expectations at sxpense of cultural and
sthaic heritage '

| -Act, integrate and reconstruct meanings

| -Motivated by being in a trusting environment
i .Motivated by chalienge

| -Foels valued for unique qualities that can

| contribute to class from individuasl, ethnic and

Cognitive:
.Aecite. reinforce, copy, memorize: imporiant
methods of leaming

.Orill and practice essentisl

Focus on future spplication

Segment leaming into parns hrough 1ask
snalysis (Popiin, 1988) .

Auttie attention paid to background knowigdge
(mamngbmmmmmmm
interaction) (Richardson, Anders, Tidwell &
tioyd. 1991)

.Errors only important in relation to externai
standards students need (0 know (Heshusius,
1991)

.Converse, reply, exchange ki as

| -Considerable amoumt of attention paid 10
mmm(mmuaummw
l the interaciion of text and sudience) (Richardson,
{ Ancers, Tidwell & Lioyd, 1991)

| -Move from known 10 new, transformative

| (Popiin, 1968)

. Think, undemstand (unobesarvabie changes are
 possidle)

| -Focus on present engagement and involvernent

| .Errors are criticsl in the path (o individual

| 1earning (Poplin, 1988)

interactive:

finteractive:

3
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-Peer tutoring acceptable because one student Peer tutoring. cooperative groups, coflaborgtive
informs enother of the information problem-eolving: variety of imeractive formate
-ODownplays scademic content that students can | with peers evident.

leam from one anothaer. -Highiights the social and academic gains achieved
-Mighlight sociaidenavioral or motivations! wilh nergative lfearing emang peers.

gains in cooperative leaming.

RS s S L s eSS AR AR S e s e s s s s s s s s e e e e e g

mmwmm

What s the extent to which the teacher inciudes social goals in herhie talk sbout other

goals?
What is the extent to which the teacher describes methode and materiais in terms of

their contribution t0 the soctal cohesion (communication, flow, predictabiity of
human interactions) in the ctassroom?

IMPACT OF THE NEIGHBORMHOOD SOCIAL CONTEXT ON INSTRUCTION

To what extent do teachers include the parents in ciassroom activities and experiences?

How do the teacher's describe the student's background inowledge, ethnicity and
economic status?

How do the teachers view the literacy experience the chikiren diing to school?

What is the extent (0 which teachers modify their instruction in reiation to the
student’s hackground knowtedge, ethnicky and economic satue?

MECNANISTIC PERSPECTIVE CONTEXTUALISTIC PERSPECTIVE

Mmmmm
| that students personglly need in their fives

-. - ) Eal

| Neighborhood Social Context:

i -important to invo because we sre
§ concemed sbout the whole child. Perents can
 reinforce and extend what is happening at school.
Lisracy feaming needs © be personally and
cultrally relevant to a student (Popiin, 1988)

-important to invoive parents 30 that they can
reinforce school lesrning expectations

-Literacy leaming neads 10 prepare students {0
succeed in the reguiar society.

-Students need to know how to bridge from the
) language they know to standerd Englah.

-Students need 10 learn standard English.
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FIGURE 3
The four dimensions of Iteracy teaching and leaming inciuding
definition, aspects and exampies

000000000000000#++Q+¢¢¢¢¢¢¢Q000#0#000000#00##00

' mn—_-_mgulu.umcunuuuxu _nmm _‘ml

mmMWNMM&Mmmanmmww
mammmmwmmmw. The content

included In this dimension.

that reter to that which th
An instructonal goe! is an intanded outcome of instruction. ft is what the teacher
mmmmmmmmmmmm. Teachers may siate several
reesons why they chose these goals. The reasons as well as the goals themselves wiil be
inciuded in tius section.
Exampies of teraCy QOAls:
Knowledge of skills, strategies, phonics, comprehension skills,
Knowtedge of purposes of reading. wiiting
of mechanics of reading, writing
MGMW(mmwmmm
Knowiedge of nead 10 communicate with others

Knowiledge of subject matter
Experience with a variety of literacy formats (posetry, newspapers)

. (ACUCES W a 1eacher yses in teaching HIOMCY.
reasons why they use these methods. The reasons as well as the methods
themseives will be Inciudad In this description. The methods might be evident in
descriptions of:
-an activity or a senes of activities tha! ~hildren woulkd do:
-a type of instructiona! technique the. the teacher uses.
-the matenals that would support accompiishment of the goais.
Some axamgpies of ineracy methods are:
~daily oral tanguage activities
-typical reading/writing activities- use of basal, spelling, copying sentences,
-shon-term activines (daily. repaetitive)
-long-term activities and projects (over several days of weeks)
-teacher lecture-discussion
-cooperative activities, peer tutorng
-writing books, journais
-use of the basal
-use of iterature
. -heid trips and related aclivities

i,:z.

Dimension 1: CONTENT. 'n the interview there are cenain questions which were designed o

on the first aimension. These were. '
El{llC 1.2.a.. (and Dimension 3) What would sa e childran?

N -
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1.2.c. What is mast important for this new teacher (0 think abaut teaching theus children
m‘ :ndmlhg? is there anything different about teaching reading rather than
writing

1.2.4. (and Dimension 4) What abOut tsaching reading and writing at Simpson 7 Do you
speculate that there are some differences?

READING

2. Plaase tell me about teaching reading at Washington Elsmentary.

2.1.What is important to do as a reading teacher?

.......
........

2.5. What are your QOals for reading instruction? %

]
3
g

kinds of things do you teach the chiidren (about writing)?

When do your students write in your class?

What are your goals for writing instruction?

What specific skifia in writing do you think your students shouid leam before they
the

W W W WWW W
’.Md...a..

leave your room for year? Is phonics and vocabulary development impartant to
your teaching of reading?
8.1.(and Dimension 4)

disadvantaged
children in urban settings need direct, explict instruction in reading and writing that
focuses on phonics and vocabulary development. Only after teachers have provided this
fundamentsal direct instruction, then, should the teacher consider other things like
having students read Iterature or participate in cooperative groups.®

a. Do you agree or disagree with this statemment? Why? Why not?

9.1..Dislogue Analysis Questions:

a. What is the differance between these diglogues?

b. Which one of these diaioguas is more lkely 10 occur in your classroom?
{c. Which one tsaches the student he or she to know to be a reader? |

The teacher instructional role dimension focuses on how tsachers view their own role
in eracy leaming and teaching. The reasons that a teacher gives for having these
quaiities will aiso be included. There are three aspects to this dimension;

PERSONAL  -what pemonal gusaiitias should a good teacher have,
INTERACTIONS-what king of interactions shouid a8 good teacher have with students over
contemt as well as other aspects of student's lives,

CURRICULAR EXIPECTATIONS

-how important is the teacher's role in student leaming (efficacy)

e < e e BEST COPY AVALSEE
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For exampie, a respondent may Say,
PERSONAL.: -"takes her ob seriously”
build that self-esteem”
INTERACTIONS -“provide experiences”; “Teachers nead the total group listening”

1.1.tmnnrmtuw
being 1 teacher at this school. Please tel!

what I3 impontant o know about teaching a1 Washingion
120 (wmmmcymm:mnw-msmum

from teaching say st Simpson? .

1.2.6. What would be a greal mistake 10 do in your first year here?
12.!.WMmﬂym¢mMmb«MmMmmmmnmm
1.3. Mow would you describe a good teacher at Washington
1.umnmmmmdammdmmmw

(4.1.-new) What do you do that most helps students learn to read? 10 write?

4.1. is # simiar 10 a role you might play in another school, say (ike in Simpson?
6. (NWA)mmammmmcmymmMeamom
classroom lessons run smoothly?

6.1. (and Dimension 4) What kind of management ileas are important to remember
when teaching reading? writing?

8.2. (and Dimenzion 4) What role does classroom management play in your teaching
day?

WW**AAAAAA_LLALALLAAALAA A s A b dh bbb s o s s b b b bbb bt
VT_VTT‘vaTYT‘TY"T“YvV‘-‘l"‘"“r"l‘frﬁ"v“‘ﬁ"‘_?_"‘

fa 'j\ . . l.

The student leamer rote is defined as those behaviors, afttudes, and orientations that
mm«mmnnmmm«mmtwmng.mwmm-tm
pives will also De inciuded in this definltion. There are three aspects to this dimension:
PERSONAL-
-what kind of personal qualities does a studernt need 10 be a successful leamer, what

. personal qualities hinder iearning?
COGNITIVE
-what kind of cognitive processas are ocuiring when students acquire Hteracy?
INTERACTIVE
.what kind of collaborative literacy activities goes the teacher describe
.wha! can students ieam from other studems
.wha! reasons does the teacher give for student parnicipation in a peer's leaming.

12a (and Dimension 1) What would you say about the children?
. What role 00 students in thelr own learning to read? 1o write? 34
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‘(51mywn¢aonmm-aomummmmmmmwmnﬂo

write?

5.1. Do your students ever work in collaborative groups in reading? in writing?
5.1.a What are the benefits of collaborative

5.2 mdommwmmmmmmmutm{num?
6.3. Mow about success in leaming to wrte in collaborative groups?

R T A

The context dinension focuses on two aspects of context which influence iReracy
teaching and lnerming- cisssroom social context and the neighbarhood context.

The ciassroom soclal cormtext incliudes the people, materials and setting in which
instruction proceeds. The social contaxt e created by combination of both the social and
academic goals and methads in the classroom. in tenms of tsacher viewpoints, there are
two aspects of the classroom social context:

GOALS: The axtent to which the teacher includes social goals in her or his talk about
METNODS: mmmmmmmmwmnm«
their contribution to the social cohesion of the classroom.

Examples wouid be:
“Teach the chikiren that school is not piay. They can pigy a8 home.’
1 have a managemearnt system. | have mymlas | give them the ovil eye.”

The neighborhood contaxt is the setting in which the chiidren live. Since ieracy
lsaming and teaching is not Himitcd to reading and wrfling, R is important to note
instances where the teacher describes the children's neighborhood background as
influencial in IReracy leaming. This dimension focusss on how teachers view the
neighbormooc context and how that context impacts their classroom IReracy Instruction.
There are several aspects to this dimension:
COMPARATIVE:

-how is teaching at Washington Elementasy different from teaching at another
school

ROLE OF STUDENT BACKGROUND NOWLEDGE N TEACHING:

-how do the teacher's descride and accournt for the student's dackground
knowiedge, ethnicity and economic statue

-how do the teacher's view the fanguage that African-American children bring
to the school

-what do the teachers say about the parents.

12 (wmmamomaMtsamtmh«awmam

She is centainly not new 1o teaching: she has been working in Simpson for several years.
However, she is new to Washington Elementasy. She approaches you to get some
information about working at this school. What woulk! you teil this teacher tell about
what (s important to know about teaching a Washington Elementary?

4..1.2.b. (and Dimension 2) How would teaching at Washington Elementary be different
from teaching say at Simpson?
e

39
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classroom lessons run smoothiy?

4.6.1. (and Dimension 2) What kind of management ideas are important to remember
when taaching reading? writing? P

4.8.2. (and Dimension 2) What role does classroom management play In your teaching

-

§

4.0.3. (ang Oimension 2) What role does soi:lal devetopment play in your cumicuium?
(4..6.3.-new) How much antention do you give to leaching students how to get along?
Why?

4. 4.1 (and Dimension 1)°Some people have suggesiad that (the economicaily
disadvantaged Afcan-Amerncan children in urban settings need direct, axpiicit

in reading and writing thas focuses on phonics and vocabulary development.
teachers have provided this fundamental direct instruction, then, shoyid the
consider other things Hike having studants read lterature or participate in
ative groups.
a Do agree or disagree with this statement? Why? Why not?

W

§

.8.2. “Some peopie have suggested that economically disadvantaged African-American
in uban settings come to school with a sirong oraf radition. These chilidren

a jot about language through speaking. Yet, schoois evaiuate the students’

@ on ther abifity to respond in writing not their oral langy age. Some people
these schools for trying to make the Afrcan-American st nt white.*

a. C~ you agree or disagree with this statement? Why? Wh, .7

1HE

..8.3. "Some pecple say that teachers nead o take into account a child's .ultural and
background when teaching reading and writing.”

|2 00 you agree or disagres with this statement?

"
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Table 1 .
Mean teacher scores on the Modified- Theorstica! Orfentation towand Reading
Ranked by Orientation toward Reductionistic Goals and Methode

Summasy
147.

129.
128.
127.
126,
123.
120.
117.
1186.
112,
109.
107.
107.
108.

Entire popuiation Mean 119.58 (5. D. 11.427) WMiaging casos= 3: Teachers J, R, S

b ol o b b
S S ELLE LR |

Tabte 2
Mean teacher responses to the Studen Autonoeiyy Scale
Ranked by High Student Autonomy Score

Score
586.
50.
42.
41,
40.
39.
3.
22.
21.
16. .
2,
-5,
-13.

;;;;PPNP9P?Nf§
ormx)xavgmnnzg

Entire population 26.31 (21.50) 13 cases Missing cases» 4: Teaches JN.R, Q

Tabie 3
Correlation between Student Auvtonomy Scale and M-TORP

r= -7229°*

(“-Signif. LE .01  Two-talied)
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Table 4
DIMENSION 1: CONTENT
Aspects: Q0ALS  METHODS
MBECHANISM o o
CONTEXTUALISM

A o A . T T it O —— T T — —— - ————_—

DIMENSION 2: TEACHER ROLE

Aspects: Persocel  latersct Curncular
’ Expectations

MBCHANISM o ee *e
CONTEXTUALISM oo es
DIMENSION 3: STUDENT ROLE
Aspects: Personal  Cogostive Peer

Interactions
MBCHANISM oo oe o
CONTEXTUALISM
DIMENSION 4 CONTEXT )
Aspects: Classroom Netghborhood

CONTEXTUALISM o
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